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Abstract

The National Education Policy (NEP) 2020 marks a watershed moment in the trajectory of
Indian education, proposing a fundamental restructuring of the learning landscape. This paper
investigates the core educational philosophies underpinning NEP 2020, positing that it represents
a significant paradigm shift from the utilitarian and access-focused models of the past (NPE 1968,
NPE 1986) towards a holistic, multidisciplinary, and value-based framework. By analyzing the
policy’s integration of Indian Knowledge Systems (IKS), its emphasis on experiential learning
(pragmatism), and its structural realignment (the 5+3+3+4 system), this study highlights the
policy’s dual mandate: to modernize education for the 21st century while rooting it deeply in
India's cultural and intellectual heritage. The paper further critically examines the challenges of
implementation, the tension between "Indianization" and globalization, and the philosophical
implications of vocationalizing mainstream education.

1. Introduction

Education policy in India has historically
oscillated between the need for modernization
to catch up with the industrial world and the
desire to preserve a distinct national identity.
Since independence, the Indian education
system has been guided primarily by two
major policies: the National Policy on
Education (NPE) 1968, which focused on
national integration and radical restructuring,
and the NPE 1986 (modified in 1992), which
emphasized access, equity, and a uniform
structure of 10+2. While these policies
succeeded in expanding the reach of
education, they often inadvertently fostered a
system characterized by rote memorization,
rigid disciplinary silos, and a disconnect
between formal education and the lived
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realities of students.

The introduction of the National Education
Policy (NEP) 2020 responds to a perceived
crisis in learning outcomes and employability.
It emerges against the backdrop of a rapidly
changing global knowledge economy that
prizes critical thinking, adaptability, and
creativity content mastery.
However, unlike previous reforms that looked
largely westward for templates, NEP 2020
explicitly seeks to construct an "India-centric"
education system.

This research paper explores the philosophical
bedrock of NEP 2020. It argues that the
policy is not merely a structural update but a

over merc

philosophical pivot towards Humanism
combined with Constructivism. It seeks to

synthesize the ancient Indian ideals of Jnan
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(knowledge), Pragyaa (wisdom), and Satya
(truth) with modern pedagogical concepts of
experiential learning and flexibility.

2. Philosophical Foundations of NEP 2020
The educational philosophy of NEP 2020 can
be categorized into four distinct but
interconnected pillars: Holism, Indigenization,
Axiology (Values), and Learner-Centricity.
21 The Shift to Holism and
Multidisciplinary Learning

The most striking philosophical departure in
NEP 2020 is the rejection of the "hard
separation" between disciplines. For decades,
Indian education was defined by a rigid
bifurcation between "Science," "Commerce,"
and "Arts," often with a hierarchical bias
favoring the sciences. This fragmentation
mirrors a reductionist philosophy where
knowledge is seen as a collection of isolated
facts rather than an interconnected web of
understanding.

NEP 2020 adopts a Holistic philosophy,
positing that true understanding requires a
multidisciplinary approach. By allowing a
student to pursue Physics alongside Music, or
Coding alongside Psychology, the policy
embraces the "Liberal Arts" tradition in its
truest sense—Iliberating the mind from narrow
specializations. This aligns with the concept
of the "T-shaped" learner, who possesses deep
knowledge in one area but broad
understanding across many. Philosophically,
this acknowledges that real-world problems
(e.g., climate change, bioethics) are not
confined to a single discipline and require a
synthesis of scientific temper and humanistic
inquiry.

2.2 Integration of Indian Knowledge
Systems (IKS)

A central tenet of NEP 2020 is the revival and
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integration of Indian Knowledge Systems
(IKS). The policy explicitly critiques the
colonial legacy that marginalized indigenous
epistemologies. It seeks to reinstate the
"Guru" tradition not as an authoritarian figure
but as a facilitator of wisdom.

The policy draws heavily from ancient Indian
philosophy, specifically the distinction
between Vidya  (lower/material
knowledge) and Para Vidya (higher/spiritual
knowledge). While it does not abandon the
former, it emphasizes that education must
lead to poorna (completeness). Concepts such
as Seva (service), Ahimsa (non-violence), and
Nishkama Karma (action without attachment
to results) are woven into the pedagogical

Apara

vision.

This "Indigenization" is not merely about
teaching Sanskrit or ancient texts; it is about
adopting indigenous pedagogies. For instance,
the  policy traditions,
storytelling, and memorization (in the sense
of internalization, not rote) as valid learning
tools. It posits that an education system rooted
in its own soil is more likely to flourish than

validates  oral

one transplanted from a foreign context.

2.3 Value-Based Education (Axiology)

The Axiology (study of values) of NEP 2020
is robust and explicit. It defines the purpose of
education not just as skill acquisition for
employment, but as "character building." The
policy enumerates constitutional values—
liberty, equality, fraternity, and justice—
alongside ethical
courage, and resilience.

This shift marks a move from a purely
Utilitarian ~ philosophy  (education  for
economic growth) to a Virtue Ethics approach
(education for the good life). The policy

values like empathy,

envisions the student not as a human resource

JOURNAL of REVIEW in INTERNATIONAL ACADEMIC RESEARCH 106



OSEP-DEC, 2025 | JRIAR | Volume 1 Issue 6 | ISSN: 2345-67xx

to be mined for GDP, but as a human being
capable of rational thought and ethical action.
The emphasis on "Global Citizenship
Education" (GCED) further expands this
axiological framework, suggesting that an
Indian student acts locally but thinks globally,
embodying the ancient Vedic ideal of
Vasudhaiva Kutumbakam (the world is one
family).

2.4 Learner-Centricity: Pragmatism and
Existentialism

At the classroom level, NEP 2020 advocates
for a shift from "teaching" to "learning." This

reflects the influence of Pragmatism
(associated  with  John Dewey) and
Constructivism (associated with
Piaget/Vygotsky).

e Pragmatism: The policy’s obsession
with "Experiential Learning"—Ilearning
by doing, internships, and vocational
exposure—mirrors Dewey’s
that education 1is life itself, not a
preparation for life. It validates the
knowledge gained through hands-on
experience, bridging the gap between the
"book" and the "world."

e Existentialism: By offering "multiple
entry and exit points" in higher education
and extreme flexibility in subject choice,
the policy honors the Existentialist view
of individual freedom and responsibility.
It acknowledges that every learner has a
unique trajectory and that the "one-size-
fits-all" factory model of education
violates the individual's right to self-
determination.

3. Structural Reforms as Philosophical

Manifestations

assertion

The structural changes introduced by NEP
2020 are not administrative tweaks; they are
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physical manifestations of the underlying
philosophy.

3.1 The 5+3+3+4 Structure:
Cognitive Stages

The transition from the 10+2 structure to the
5+3+3+4 model is grounded in the philosophy

Honoring

of Developmental Psychology.

e Foundational Stage (5 years): By
integrating 3 years of Anganwadi/Pre-
school with Grades 1-2, the policy
acknowledges the scientific consensus
that over 85% of a child’s cumulative
brain development occurs prior to the age
of 6. Philosophically, this elevates "Play"
to the status of serious learning, rejecting
the notion that education only begins
with formal textbooks.

e Preparatory, Middle, and Secondary
Stages: The gradual transition from play-
based to discovery-based and finally to
critical thinking-based learning respects
the child’s
capabilities. It moves from the concrete
to the abstract, aligning with Piaget’s
stages of cognitive development.

3.2 Vocationalisation of Education: Dignity
of Labor

The integration of vocational education from

Grade 6 (including 10 bag-less days) is a

direct philosophical nod to Mahatma

Gandhi’s Nai Talim (New Education). Gandhi

argued that the separation of the "head"

(intellect) and the "hand" (labor) was a

colonial construct designed to create clerks

who despised manual work.

NEP 2020 seeks to restore the Dignity of
Labor. By making carpentry, pottery, or
coding a mandatory part of the curriculum,
the policy attempts to dismantle the caste-
class hierarchy that elevates mental labor over

evolving cognitive
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manual labor. This is a democratizing move,

positing that practical skills are as
intellectually rigorous and valuable as
theoretical knowledge.

3.3 Teacher Empowerment: The Facilitator
Model

The policy devotes an entire section to
teachers, aiming to restore the high status of
the teaching profession. However, the
philosophical view of the teacher shifts from
the "Sage on the Stage"
transmitter of knowledge) to the "Guide on
the Side" (facilitator). The emphasis on
Continuous Professional Development (CPD)
and autonomy implies that teachers are
expected to be lifelong learners themselves,
embodying the very values they seek to instill.
4. Comparative Analysis: NPE 1968, NPE
1986, and NEP 2020

To understand the magnitude of NEP 2020,

(authoritarian

one must contrast it with its predecessors.

Feature NPE 1968 NPE 1986 NEP 2020
(mod. 1992)
Philosophic National Access & Holism,
al Core Integration Uniformity. Quality &
& Equality. Focused on Flexibility.
Driven by "Education Focuses on
the Kothari for All" and the "how" of
Commission removing learning
, it aimed to disparities. rather  than
unify a Standardize just the
fractured d the 10+2 "what."
post- system.
independenc
e nation.
Structure Standardize solidified 5+3+3+4:
d 10+2+3 the 10+2 Reimagines
recommend structure the stages
ed (but nationwide. based on
implemente cognitive
d unevenly). development
rather  than
administrativ
®
convenience.
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Pedagogy Rigid, Content- Experiential
textbook- heavy. & Inquiry-
centric. "Blackboard based.
Radical Operation" Reduces
restructuring focused on curriculum
was basic content to
proposed infrastructur core
but funding e. essentials  to
failed. allow  space

for  critical
thinking.

Language Three- Continued Mother
Language Three- Tongue/Loca
Formula Language 1 Language
introduced Formula. as medium of
(often instruction up
resisted). to Grade 5

(strongly
recommended
).

Vocational Mentioned Introduced Integrated

Ed but as a separate into
remained stream mainstream
peripheral. (often curriculum.

stigmatized) No hard
separation.

Analysis:

The 1968 policy was a Socialist document,
concerned with using education as a tool for
nation-building and equality. The 1986 policy
was a Correctional document, trying to fix the
gaps in access and standardize the chaos. NEP
2020 is a Transformational document. While
1986 asked "How can we get every child into
a school?", NEP 2020 asks "How can we
ensure every child in school is actually
learning and thinking?"

5. Critical Analysis and Challenges

While the philosophy of NEP 2020 is robust
and progressive, its translation into reality
faces significant hurdles.

5.1 The Implementation Gap

The sheer scale of the 5+3+3+4 reform
requires a massive infrastructural overhaul.
Converting thousands of Anganwadis (which
currently function essentially as daycare
centers) into centers of "pre-school education"
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requires training millions of workers who are
currently underpaid and underqualified.
Philosophically, the policy assumes a level of
state capacity and resource mobilization (6%
of GDP) that India has historically failed to
meet. Without adequate funding, the
"holistic" vision risks becoming an elite
privilege, available only to private schools

that can afford the resources for
multidisciplinary learning.
5.2 The "Indianization" VS.
"Saffronization" Debate
Critiques have emerged regarding the

integration of Indian Knowledge Systems.
While proponents argue it is a necessary
decolonization of the mind, critics fear it
could lead to "Saffronization"—a rewriting of
history and science through a specific
majoritarian ideological lens. The challenge
lies in ensuring that "Indigenous Knowledge"
includes the pluralistic traditions of India
(including Buddhist, Jain, Islamic, and Sikh
contributions) and does not regress into
pseudoscience. The philosophy of Satya (truth)
must remain the guiding light, ensuring that
tradition is subjected to critical inquiry, not
blind acceptance.

5.3 The Vocational Dilemma

Integrating
philosophically sound but socially fraught. In
India, manual labor is inextricably linked to
caste. A "carpentry" class in a rural school
might be resisted by upper-caste parents who

vocational education 1s

view it as "menial" work. Furthermore, if
vocational streams are not linked to genuine
economic opportunities and higher wages,
they risk becoming "parking lots" for the poor,
reinforcing class divides rather than bridging
them.

5.4 Assessment vs. Autonomy
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The policy proposes a shift from summative
(year-end) formative
(continuous) (PARAKH).
However, the Indian education psyche is
deeply  conditioned by  "high-stakes"
examinations (Board Exams, JEE, NEET).
Shifting this mindset requires a cultural
revolution. If the assessment system does not
change genuinely, the "holistic" curriculum

assessment to
assessment

will eventually be gamed by coaching centers,
rendering the philosophy moot.

6. Future Implications

The successful implementation of NEP 2020
carries profound implications for India’s
future.

6.1 Workforce of the Future

If the policy succeeds in
"multidisciplinary" learners,
demographic dividend could transform into a
"demographic dynamo." The future workforce
requires adaptability—the ability to unlearn
and relearn. The NEP’s focus on 21st-century
skills (communication, collaboration,
creativity) is directly aligned with the
requirements of Industry 4.0.

6.2 The "Vishwaguru" Aspiration

The policy explicitly states the goal of making
India a "Global Knowledge Superpower" or
Vishwaguru. By allowing foreign universities
to set up campuses and encouraging high-
quality research (via the National Research
Foundation), India aims to reverse the "brain
drain." Philosophically, this represents a shift

creating
India’s

from a post-colonial lack of confidence to a
renewed assertiveness on the global stage.

7. Conclusion

The Policy 2020
represents a sophisticated synthesis of ancient
wisdom and modern pragmatism.
Philosophically, it is a document that trusts

National Education
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the learner. It trusts them to choose their own (1966). (For comparative analysis).
path across disciplines; it trusts them to learn
through doing; and it trusts them to construct
meaning rather than just consume content.
However, a philosophy is only as good as its
practice. The shift from a rigid, rote-based
system to a fluid, holistic one requires more
than just a policy document; it requires a
transformation in the mindset of parents,
teachers, and administrators. It requires the
state to view education expenditure not as a
cost but as an investment. If implemented in
letter and spirit, NEP 2020 has the potential to
decolonize Indian education and produce a
generation that is modern in its outlook yet
rooted in its ethos—truly embodying the spirit
of a self-reliant India.
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